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At Sacred Heart RC Primary, we recognise the importance of feedback as part of the teaching and 

learning cycle to improve children’s knowledge, skills and understanding, and we aim to maximise the 

effectiveness of its use in practice. As a Roman Catholic school, we understand that feedback and 

marking are integral to ensuring our children achieve their very best, so that they are able to fulfil our 

mission for the transformation of society. We are mindful also of the workload implications of written 

marking, and of the research surrounding best practice and effective feedback. 

The Department for Education’s research into teacher workload has highlighted written marking as a key 

contributing factor to excessive workload. As such, the leadership team at Sacred Heart have investigated 

alternatives which support the recommendations made by the DFE’S expert group which emphasises that 

marking should be meaningful, manageable, and motivating. We have also taken note of the advice 

provided by the NCETM (National Centre for Excellence in Teaching Mathematics) that the most 

important activity for teachers is the teaching itself that is supported by the design and preparation of 

lessons. 

We aim to promote learning and raise standards by: 

 Sharing learning objectives and success criteria with pupils  

 Helping pupils to know and to recognise the standards they are aiming for 

 Involving pupils in self-assessment and peer assessment  

 Providing feedback sparingly and where necessary ensuring that it is meaningful, specific, 

accurate and clear 

KEY PRINCIPLES 

Our policy has a number of principles at its core: 

 The sole focus of feedback and marking should be to further pupil learning; 

 Evidence of feedback and marking is incidental to the teaching process; we do not provide 

additional evidence for external verification only; for instance writing checklists are to be used to 

support teaching and learning; 

 Written comments should only be used where they are accessible to students according to age and 

ability; 
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 Feedback delivered closest to the point of action is most effective: feedback delivered in lessons is 

more effective than comments provided at a later date; 

 Feedback is provided both to teachers and pupils as part of assessment processes in the classroom, 

and takes many forms other than written comments; 

 Feedback is a part of the school’s wider assessment processes that aim to provide an appropriate 

level of challenge to pupils in lessons;  

 All pupils’ work should be reviewed by teachers at the earliest appropriate opportunity so that it 

may impact on future learning. When work is reviewed, it should be acknowledged in books. 

Our aim is to ensure that children are provided with timely and purposeful feedback that furthers their 

learning, and that teachers are able to gather feedback and assessments that enable them to adjust their 

teaching both within and across a sequence of lessons. 

OUR MARKING CODE: UNDERSTANDING THE CIRCUMSTANCES 

It is important to understand how much support and guidance a child has received whilst working. At 

Sacred Heart we use the following annotations when marking the learning objective to indicate the 

teacher’s assessment. Each piece of work must include a date and a learning objective at the top of the 

page (Observation focus for EYFS) which teachers may choose to print on stickers for younger children or 

those with SEND. Success criteria must be shared with children verbally and ideally displayed 

throughout the lesson. Furthermore, older children are encouraged to generate their own success criteria 

that is in line with age-related expectations. Marking will include one annotation from each table below:  

 

A Adult led (heavily supported) 

G Guided (low level support) 

I Independent 

V Verbally marked with pupil 

 

Sometimes lots of children may be given a purple dot and would benefit from a next step comment; other 

times, no one will. As a school, we encourage teachers to use their professional judgment to decide when 

is the right time to provide verbal feedback, to self/peer mark (identified with the word ‘Peermarked’ and 

the child’s initals), when more in-depth marking is required or when a next step comment is the right 

approach. It goes without saying that this judgment needs to be based on what will most positively 

impact that child's progress. 

Where persistent errors with ‘the basics’ are made, the teacher may use one of the following stamps on 

the child’s work. The child must be given time to respond to the marking and fix it in green pen at the 

earliest opportunity; no later than the start of the next lesson. Where handwriting has been identified as 

the need to be addressed, the teacher will asterisk (*  *) the section of the text, which is to be copied out 

again neatly. Where spelling has been identified as the need to be addressed, teachers may use the stamp 

to indicate to children that they are to search their work for misspellings and correct independently (Y2-

6) or in the case of younger children or those with SEND, teachers may choose to correct some spelling 

with the expectation that they copy the word(s) out again correctly at the end of the piece of work.  

 

 

 A red tick – Learning Objective 

Met  

 

 

Purple Dot – Working Towards 

Learning Objective.  

Teacher may indicate a next step to be 

completed at the earliest opportunity. 

Teacher marking may intervene to 

address a misconception or reinforce a 

skill. 

Teacher may put further interventions 

in place if necessary.  

Capital Letters Handwriting 

 
Finger Spaces 

 
Spelling 

 
Full Stops Punctuation  



 

FEEDBACK AND MARKING PRACTICE 

It is essential that teachers evaluate the work that children undertake in lessons, and use it to inform 

their future teaching. Notably, feedback closest to the point of teaching and learning is likely to be most 

effective in driving further improvement and learning, especially for younger pupils. As a school, we place 

considerable emphasis on the provision of immediate feedback.  

Where feedback is based on review of work completed, the focus will often be on providing feedback for 

the teacher to further adapt teaching. Regardless of which type of feedback is planned, teachers should be 

able to talk confidently at the end of the lesson about progress of individuals and groups of learners.  

Immediate Feedback may take the following forms: 

 Teacher gathering feedback from teaching,  

 Mini-whiteboards, work in jotters, etc. 

 Takes place in lessons with individuals or small groups 

 Takes place with the whole class in a ‘mini-plenary’ 

 Mainly given verbally to pupils for immediate action/impact  

 May involve self/peer marking a section of work or number of questions  

 May involve use of a teaching assistant to provide support or further challenge 

 May re-direct the focus of teaching or the task 

 May include a purple dot for work that requires quick fixing  

 

REVIEW FEEDBACK: EXTENDED WRITTEN WORK  

In line with our behaviour policy, we promote a growth mindset in our classrooms by modelling 

constructive feedback and by continually looking for ways to improve our work through editing. We 

encourage children to see written work in books as a draft rather than the final piece. Children in years 

1,2 and 3 will leave a line between each line of writing for their editing in green pen.  

Following a lesson on extended writing, children edit their work in green pen to improve it further.    

Cohort Expectations for Self and Peer Marking 

Year 1 Capital letters, full stops and finger spaces 

Year 2 As above plus improving vocabulary choices (adjectives and adverbs) question marks, 

exclamation marks, commas in lists and the Y2 conjunctions 

Year 3 As above plus children will also edit openers, vocabulary, punctuation, Y3 conjunctions 

and improve paragraphing using a capital letter ‘P’ to indicate where it should have 

started 

Year 4 Children will edit as in previous year groups but will be introduced to using editing strips 
to up-level a larger section of writing to meet the Y4 age-related expectations and above. 

Year 5 Children will edit as in previous year groups and will also use editing strips to up-level a 

larger section of writing to meet the Y5 age-related expectations and above.  

Year 6 Children will edit as in previous year groups and will also use editing strips to up-level a 

larger section of writing to meet the Y6 age-related expectations and above. 

 

All work will be acknowledged in some form by class teachers. Where no further action is required,  this 

will be seen as ticking the learning objectives in combination with a letter A/G/I/V.  



In Foundation Stage & Key Stage 1, review marking will only lead to written comments for those pupils 

who are able to read and respond independently. Where pupils are unable to read/understand teacher 

comments, these are shared verbally with children at the next appropriate opportunity. Children are 

taught to edit their work from the start of Year 1 or once they are able to write a sentence independently.  

In Key Stage 2, written marking and comments made in purple pen should be used where meaningful 

guidance can be offered which it has not been possible to provide during the classroom session. In the 

case of groups of pupils having a common need, it may be appropriate for teachers to adjust planning or 

grouping rather than providing a written comment. Where a child has achieved the intended outcome and 

is well-prepared for the next stage in learning, this need not be annotated (A red tick against the LO is 

sufficient). 

In most cases, written comments will be focussed on extended pieces of written work, or extended tasks. 

These will allow children’s achievements to be recognised and provide further guidance for future 

learning. 

EDITING STRIPS 

Editing strips are to be used to uplevel sections of writing which have failed to meet age related 

expectations in Y4-6. Teachers may indicate the paragraph/s that require editing in the next lesson with 

square brackets around the section of writing [   ].  Children use an editing strip of paper (yellow lined 

paper trimmed shorter than the page width) and a green pen to improve their work and stick the strip 

over the top of the previous work attached with glue to the margin. Where larger sections of the text 

require upleveling, the teacher may decide that a next draft is necessary instead. There are no limits to 

the number of editing strips used on extended written work. When necessary, children are asked to 

complete a neater draft of their work including their ammendments for display and assessment purposes. 

Editing strips can be used in any lesson where extended writing has taken place.  

FEEDBACK AND MARKING: THE FOUNDATION SUBJECTS 

The marking code applies to all written work in books. There are no requirements for written feedback in 

Computing and PE; it is expected that immediate verbal feedback takes place at all stages of the lesson 

however ticking/purple dotting the learning objective in computing books still applies. In the case of P.E, 

teachers must make a note of the initials of children who did not achieve the learning objective in purple 

pen in the class floor book next to the learning objective. The P.E coach uses the APP on their class tablet 

called ‘Popplet Lite’ to record the progress made in lessons and to inform their verbal feedback to 

children.    


