
  
 

 

EXPECT THE UNEXPECTED 

English Policy 
2017 - 2018 

Sacred Heart R.C. Primary School 
Central Drive, Westhoughton, BOLTON. BL5 3DU 

T: 01942 634681 | @TheJourneyM 
  office@sacred-heart.bolton.sch.uk 

http://www.sacred-heart.bolton.sch.uk/cLc  
http://www.facebook.com/TheJourneyMatters 

 

 
TITLE OF POLICY: English Policy 
PREPARED BY: Hayley Dewhurst, Sophie Middleton, Rachel Martin 
DATE POLICY PRESENTED TO GOVERNORS: September 2017 
DATE DUE FOR REVIEW: September 2018 
 

Statement of Intent 
The gospel values: community, servant leadership, equality, simplicity, justice and peace are at the 
core of all we do.  

At Sacred Heart we believe that a high-quality education will teach pupils to speak, write, listen, and read fluently so 
that they can communicate their ideas and emotions to others. 

Reading allows pupils to develop in a cultural, emotional, intellectual, social, and spiritual way. Additionally, they 
acquire knowledge to build on what they have already learnt. 

All skills of the English language are essential to participating fully as a member of society.  

Aims 

The national curriculum aims to ensure all pupils: 

 Read easily, fluently, and with a strong understanding. 

 Develop a habit of reading widely and often. 

 Acquire a wide vocabulary, an understanding of grammar, and knowledge of linguistic conventions for reading, 
writing, and spoken language. 

 Appreciate our rich and varied literary heritage. 

 Write clearly, accurately, and coherently, adapting their language and style to their audience, context, and 
purpose. 

 Use discussion to learn, including elaborating and explaining to get their understanding and ideas across. 

 Are competent in speaking, in listening, making formal presentations, demonstrating to others, and 
participating in debate. 
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Spoken language 

The national curriculum for English highlights the importance of spoken language in pupils’ development across the 

whole curriculum – cognitively, socially, and linguistically. As spoken language underpins the development of reading 

and writing, the quality and variety of language that pupils hear and speak are vital for developing their vocabulary and 

grammar. Therefore, teachers should ensure that pupils’ confidence and competence is continually developed in 

speaking and listening skills. Pupils must be assisted in making their thinking clear to themselves, others, and teachers, 

as well as being taught to understand and use the conventions for discussion and debate. 

All pupils should be enabled to participate in drama, and adopt, create, and sustain a range of roles. With opportunities 

to improvise, devise, and script drama, as well as to rehearse, refine, share, and respond thoughtfully to drama and 

theatre performances. 

Statutory requirements which underpin all aspects of spoken language across primary school form part of the national 

curriculum. These are reflected and contextualised within the reading and writing domains below. 

Sacred Heart RC Primary School provides a wealth of opportunities to develop spoken language, including: 

 Assemblies 

 Mass 

 Discussion Persuasion  

 Debate  

 Drama  

 Facebook/YouTube 

 Green Screen 

 Radio Station 

 

Reading 
What does Reading look like at Sacred Heart? 

The programmes of study in key stage 1 and 2 consist of: 

 Word reading. 

 Comprehension (both listening and reading). 

It is essential that teaching focuses on developing competence in both ways, and different teaching is required for each. 

Word reading involves quickly working out the pronunciation of unfamiliar words and speedily recognising familiar 

words. Underpinning both is the understanding that the letters represent sounds in spoken words. 

Good comprehension draws from knowledge of linguistics and the world. All pupils must be encouraged to read a wide 

variety of fiction and non-fiction texts to broaden their knowledge. Additionally, reading widely can increase pupils’ 

vocabulary and feed their imagination. 

It is vital that all pupils are able to read fluently by the end of their primary education. 

 



We understand that, for learning to be successful, teachers must draw on a range of techniques and strategies. 

Read-Aloud The teacher reads to the whole class, building on students' existing skills while 
introducing different types of literature and new concepts. Read-aloud models 
fluent and expressive reading, develops comprehension and critical thinking 
strategies -- including the ability to make connections, visualise stories, and 
formulate questions -- and builds listening skills. A read-aloud can be conducted 
without interruption, or the teacher can pause to ask questions and make 
observations. 

Shared Reading In shared reading, the teacher leads the class in reading or chanting a text -- a 
book, poem, or message on a chart -- that is often enlarged for the whole class to 
see. Shared reading allows students to observe the reading process and to practice 
reading strategies or concepts in the safety of a group. The same text is read and 
reread several times. Initially the teacher takes the lead, and then gradually pulls 
back as students progressively master the text.  

Guided Reading In guided reading, the teacher guides small groups of students in reading short, 
carefully chosen texts in order to build independence, fluency, comprehension 
skills, and problem-solving strategies. The teacher often begins by introducing the 
text and modelling a particular strategy. Then students read to themselves in quiet 
voices or as the teacher listens in, noting strategies and obstacles, and cuing 
individual students as needed. Students then discuss content, and share problem-
solving strategies. Guided-reading materials usually become increasingly 
challenging and are often read more than once. The teacher regularly observes 
and assesses students' changing needs, and adjusts groupings accordingly. Guided 
reading allows a teacher to provide different levels of support, depending on the 
needs of the students. 

Independent Reading In independent reading, students read books on their own, exploring different 
kinds of texts and applying new learning. Students should be able to read these 
books easily, without assistance. Students often choose their reading materials, 
but independent reading can be organized by levelled books or recommendations 
from the teacher. Teachers confer individually with students during independent 
reading or model their own silent reading. 

 

 

1. Reading Schemes  

 

The main reading schemes used in Key Stage 1 for home reading are Phonics Bug/Bug Club (Pearson) and Rigby 

Star. The main reading schemes used in Key Stage 1 for guided reading are Phonics Bug and Rigby Star. The main 

reading schemes used in Key Stage 2 for home reading are Phonics Bug. The main reading schemes used in Key 

Stage 2 for guided reading are Rigby Navigator, Pelican and Phonics Bug. 

 
2. Literature Spine  

The Literature Spine outlines the texts to be shared with each year group within a year. These books must be 

shared with each year group however, this is only a minimum. The Literature Spine can be found in the 

Curriculum Map. Many other texts are available in school and class sets are available from Schools’ Library 

Service via the English Team. Project loan boxes are delivered termly. 

 

 

3. Guided Reading  

Guided Reading sessions should be taking place a minimum of twice a week in Foundation Stage and Key Stage 

One and a minimum of once a week in Key Stage 2. 

 



Guided Reading sessions at Sacred Heart may take many forms depending on the child’s ability level, age and 

reading needs. Below is a guide to how guided reading may look in each key stage however, those at working at 

a lower or higher level than their peers may need to be exposed to reading in a similar way to lower and higher 

year groups respectively. 

 
Early Years 

Guided Reading in Early Years will look like that described in the table on the previous page. Reading will take 

part in small groups (no more than 6) with a focus on word reading. 

KS1 

In KS1, we aim to build on reading skills taught so far while introducing the language of Reciprocal Reading 

(Predict, Clarify, Question, Summarise) 

KS2  

In Year 3 children will move on to Guided Reading in the form of Reciprocal Reading. As ability improves, 

challenges must change and, although sessions will be organised in the Reciprocal Reading style, this must be 

adapted to higher level reading objectives. 

  

Reciprocal Reading 

This predict, clarify, question and summarise approach should be introduced in Year 3 although some children may 

begin to come across it in Year 2. Before that (in Early Years and Key Stage One) this language should be used in guided 

reading sessions. Session planning grids are available to use although a plan is not required. Reciprocal reading 

assessments should be carried out each half term using either the Reciprocal Read Assessment document or the 

Reciprocal Read group assessment document. Assessments will be collected for termly for moderation purposes.   

 

4. Libraries  

Reception children have access to ‘Books to Share’ as their in class library. They are also welcome to use the Key 

Stage One library. All other children are welcome to use both libraries in school and their teacher will encourage 

them to use the library in which the books are suited to them. 

 

The school library uses JuniorLibrarian.net. Every book in school that is not part of the home or guided reading 

scheme should have a barcode and all library books should be scanned out using the pupil barcodes. Pupil 

barcodes are held by the class teacher and can also be found in the libraries.  

 

Books can be borrowed during class time with the permission of the teacher. After school on Monday’s the Key 

Stage Two library is open for children to borrow books when accompanied by an adult and on Tuesday’s the Key 

Stage One library is available. Sometimes the library is open at lunchtimes (see timetables displayed in each 

library). 

 

If you see any book in school without a barcode, please leave in the box labelled ‘Books without a barcode’. 

Boxes are situated in both libraries. 

 
5. Home Reading 

Children in Reception classes will take home 2 books per week and a book to share. Key Stage One children 

take home 3 books per week and those children in Key Stage Two will take home 2 books per week. Books will 

be recorded in homework diaries. Parents are encouraged to may make comments about their child’s reading 

via homework diaries.   

 

 



Colour levels: 

Reception and KS1  KS2 

Lilac  

Pink  

Red  

Yellow   

Blue  

Green  

Orange  

Purple  

Turquoise  

Gold  

White  

Lime Grey 

 Pale Blue 

 Brown  

 Black 

Note: The KS1 colours gold, white and lime are equal to grey in KS2.  

6. Target Setting  

All children should be aware of their reading targets at an age appropriate level. Targets should be based on the 

National Curriculum however, the Oxford Criterion Scale, Reading Non-Negotiables and Reciprocal Reading Assessment 

documents are useful tools to breakdown the curriculum into smaller steps with child friendly language. 

7. Tracking Progress in Reading  

Reading data from tests is used in conjunction with formative assessments to determine whether children are meeting 

or exceeding the national standard. We record the data in Optimum O-track using the following: 

 B for Below National Standard (scaled score below 90) 

 W for Working Towards National Standard (Scaled score of 90-99) 

 N for working at National Standard (Scaled score of 100) 

 A for working above national standard (Scaled score of above 110) 

 

8. Reading Assessment 

 Salford Reading Test 

 Oxford Criterion Scale 

 Reciprocal Reading Assessment Sheets 

 PIRA Termly Tests 

 
9. Diminishing the Difference 

 

Those children who are not on track for achieving their age related expectations will be offered support through 

the following interventions decided by the class teacher: 

 Daily Reading to boost word reading level 

 Precision Teaching 

 Additional Phonics 

 Phonics Intervention in KS2 

 Extra reciprocal reading as a comprehension strategy 

 

10. Promoting reading for pleasure 



‘Evidence suggests that there is a positive relationship between reading frequency, reading enjoyment and 

attainment’ (Clark 2011; Clark and Douglas 2011). 

 

Sacred Heart promotes reading for pleasure in the following ways: 

Use of libraries 

Links with local libraries 

Competitions 

World Book Day 

Scholastic Book Fairs 

 

11. Creating a Reading Environment 

There must be a reading area in each classroom promoting reading for pleasure. This area should be attractive, well-

organised and well-resourced, comfortable and inviting. The area may include: 

1. High quality authors/books/texts 

2. Children’s published books 

3. Books that reflect topics 

4. Resources that reflect diversity of culture and gender 

5. Cross-curricular books displayed and used 

6. Reading strategies displayed 

7. Print in both typed and handwritten fonts 

8. Recommendations and reviews 

9. Photos/posters of authors, including the children 

10.  Reading journals 

11.  A ‘Familiar Books Box’ (Books previously shared) 

12.  Role-models – photos of children and adults reading/sharing 

13.  Comics/magazines 

14.  Reading display of work 

15.  Reading in role-play area 

16. Themed area/interactive display 

17.  Visual prompts e.g. what if you get stuck? 

18.  Audio/visual technologies: computers, CDs 

19.  Big books/favourite books  

20.  Listening post 

21. • Computer/ talking books 

22. • Audio library 

23.  Home reading chart  

24.  Notebooks for outside writing 

 

What does writing look like at Sacred Heart?  

The programmes of study in key stage 1 and 2 consist of: 

 Transcription. 



 Composition. 

It is vital that teaching focuses on developing competence in both skills, and in addition, that pupils are taught how to 

plan, revise and evaluate their writing. 

Writing ideas down fluently depends on spelling words quickly and accurately through knowing the relationship 

between sounds and letters, morphology, and orthography of words. Additionally, effective composition involves 

forming, articulating, and communicating ideas, then organising them for a reader in a coherent manner. Writing needs 

to be fluent and legible, as well as requiring clarity, awareness of audience, purpose and context, and a wide, broad 

knowledge of vocabulary and grammar. 

 

We understand that, for learning to be successful, teachers must draw on a range of techniques and strategies. 

Modelled Writing 

 

A piece of writing the teacher has 
prepared. Teachers make their 
thoughts about the process known. 

 A chance to think aloud about 
strategies 

 A problem-solving approach 

 Can be used to teach a specific 
element of language 

 

Shared Writing During shared writing, a teacher will 
scribe the words, but the students are 
now invited to contribute to the piece.  

 Students contribute ideas while 
the teacher writes 

 Lots of discussion, questions 
and answers 

 More chances to think aloud 
 

Guided Writing 
In guided writing, teachers continually 
provide feedback, redirection and 
expansion of ideas. Any area of writing 
can be addressed, but it works well to 
put similar needs together and address 
them at the same time. 

 The step between teacher 
directed and independent 
writing 

 Teacher utilises prompts and 
clues to help develop ideas and 
organization 

 Teacher works with students 
either small group or 
independently 

 Oral discussion of sentences 
before writing 

 

Independent Writing 
This is where the students effectively 
utilise written language for their own 
purposes or as assigned by the teacher.  

 Students use ideas from 
shared writing to produce 
their own independent 
piece 

 Reference to charts and 
other materials to revise 
and edit composition 

 Teacher assessment for 
further target setting 



 

 
1. Literature Spine 

The literature spine has been written to ensure that a range of genres are covered enabling children to meet their end 

of year expectations  

2. Cross-curricular writing 

 

It is important to note that, although many genres are covered on the Literature Spine, many more exist and 

may be well suited to cross-curricular writing.  

 

Below are suggestions for other types of writing that should be used in cross-curricular writing. 

Prayers 

Poetry 

Fact Files 

Scientific Reports 

Biographies/Autobiographies 

Essays 

Manuals 

Speeches 

 

3. Transcription 

Opportunities to rehearse spelling, sentence level writing skills and handwriting by dictation should be planned into 

writing and/or separate Phonics, Spelling, Punctuation and Grammar sessions, as is explained in the National 

Curriculum.  

4. Composition 

Writing down ideas fluently depends on effective transcription: that is, on spelling quickly and accurately through 
knowing the relationship between sounds and letters (phonics) and understanding the morphology (word structure) and 
orthography (spelling structure) of words. Effective composition involves articulating and communicating ideas, and 
then organising them coherently for a reader. This requires clarity, awareness of the audience, purpose and context, 
and an increasingly wide knowledge of vocabulary and grammar. Writing also depends on fluent, legible and, eventually, 
speedy handwriting. 

5. Redrafting and Editing 

Pupils should be taught how to plan, revise and evaluate their writing. There should be evidence of this in all books.  

KS1/Foundation Stage children may begin by using sound mats to correct spelling errors or using the self-checking 
version of their year group’s writing checklist to identify a missing full stop or capital letter, for example. 

Children in KS2 will check their writing against writing checklist and writing prompts in the classroom environment. KS2 
have been given a purple pen to clearly show examples of this.  

6. Target Setting  

Writing targets will be indicated in marking and will be linked to the National Curriculum. 

Targets will be related to: 



 Writing checklists for the year group 

 Features of a genre 

 Spelling Pathways 

 SPAG objectives  

 Handwriting  

 

7. Tracking Progress in Writing 

Reading data from tests is used in conjunction with formative assessments to determine whether children are meeting 

or exceeding the national standard. We record the data in Optimum O-track using the following: 

 B for Below National Standard  

 W for Working Towards National Standard  

 N for working at National Standard  

 A for working above national standard  

 

8. Writing Assessment 

 

One writing assessments should be carried out per half term in accordance to the Literature Spine. The writing 

checklist for the year group the child is working at must be used to inform the final teacher assessment. 

 

It should be noted that the checklist does not include everything a child needs to reach their expected age 

related targets and so The National Curriculum should be referred to for Composition and SPAG elements when 

making the final judgement. 

 

9. Diminishing the Difference  

Those children who are not on track for achieving their age related expectations will be offered support through the 

interventions decided by the class teacher. The following are examples of support that may be useful: 

 Encourage Storyboarding to Visualise and Structure a Story 

 Use Mind Maps to Generate Story Ideas 

 Create Word Banks to Build Vocabulary 

 Provide Storytelling Models to Provide Structure 

 Writing mats 

 Oral rehearsal 

 Drama 

 Props 

 Peer composition 

Displays 

 Display must reflect recent or current learning and show objectives and success criteria, and if appropriate show 
teacher comments. Prayer bubbles must accompany all display. Work must be backed [except in the case of 
temporarily displayed working wall or large flip-chart work].  Children’s work should be of a high standard, well spelt 
and punctuated. Cursive handwriting to be proud of. Working walls must reflect Magpie writing. In the classroom, 
children should have access to books, computers, dictionaries, encyclopedias, and word walls. Displays should 
promote the use of adventurous vocabulary. The purpose of a working wall is to support the children in their current 
learning and enable them to become more independent. An effective working wall – when children are taught how to 
use it and when a teacher keeps it up to date – is a useful learning tool. The most effective working walls should 
contain the following:  

 Learning objectives and the success criteria   



 Immersive examples eg the text type – annotated with key features and questions for the children to consider and 
respond to; this could be using post-it notes or (recordable) speech bubbles 

 Key vocabulary and images as appropriate 

 Examples of the learning outcome/end goal. This allows the children to experience, analyse and evaluate pieces as 
well as use them as a model or basis for their work 

 Key questions or other forms of interactive aspects as means for the children to respond eg post-it notes and pencils 

 Examples of the teacher’s work/modelling from the lesson. This should be accompanied by annotation, mapping of 
the success criteria and other supportive commentary as necessary. Producing this and putting it up in the lesson aids 
memory and encourages the children to engage immediately with the wall as a useful tool for learning and 
independence 

 Examples of children’s work. Comments, questions and aspects matching the success criteria supports the children’s 
use of peer work 

 Appropriate accompanying physical resources eg a maths table underneath the working wall with equipment 
appropriate to the current learning, or a text and prop table underneath the English working wall to enable the 
children to see other examples of the desired writing and spark their imagination. 

Phonics 

 

1. What does Phonics look like at Sacred Heart? 

Phonics at Sacred Heart aims to build children's speaking and listening skills in their own right as well as 

preparing children for learning to read by developing their phonic knowledge and skills. Children should move 

through the phases as outlined below: 

Phase Phonic Knowledge and Skills 

Phase 
One (Nursery/Reception) 

Activities are divided into seven aspects, including environmental sounds, 
instrumental sounds, body sounds, rhythm and rhyme, alliteration, voice 
sounds and finally oral blending and segmenting. 

Phase Two (Reception) up 
to 6 weeks 

Learning 19 letters of the alphabet and one sound for each. Blending 
sounds together to make words. Segmenting words into their separate 
sounds. Beginning to read simple captions. 

Phase Three (Reception) up 
to 12 weeks 

The remaining 7 letters of the alphabet, one sound for each. Graphemes 
such as ch, oo, th representing the remaining phonemes not covered by 
single letters. Reading captions, sentences and questions. On completion of 
this phase, children will have learnt the "simple code", i.e. one grapheme 
for each phoneme in the English language. 

Phase Four (Reception) 4 to 
6 weeks 

No new grapheme-phoneme correspondences are taught in this phase. 
Children learn to blend and segment longer words with adjacent 
consonants, e.g. swim, clap, jump. 

Phase Five (Throughout 
Year 1) 

Now we move on to the "complex code". Children learn more graphemes 
for the phonemes which they already know, plus different ways of 
pronouncing the graphemes they already know. 

Phase Six (Throughout Year 
2 and beyond) 

Working on spelling, including prefixes and suffixes, doubling and dropping 
letters etc. 

 



 

2. Target Setting  

Targets in the form of sounds and words should be set from the Letters and Sounds document. 

 

3. Tracking Progress in Phonics 

The phase of phonics a child is working at must be recorded on O-Track. O-Track should show children working through 

the phonics programme at the rate indicated in the table on the previous page. For those making slower progress there 

must be evidence of interventions that have been put in place. 

4. Phonics Assessment 

 End of phase assessment 

 Key word assessment 

 Practice phonics screening test 

 Screening test 

 

 

Phonics Screening Test  

The phonics screening check is a short, light-touch assessment to confirm whether individual children have 
learnt phonic decoding to an appropriate standard. It will identify the children who need extra help so they are given 
support by their school to improve their reading skills. The phonics screening test is carried out in June of each year. 
 
Diminishing the Difference 

Those children who are not on track for achieving their age related expectations will be offered support through 

the following interventions decided by the class teacher: 

 

 Extra phonics  

 Revision of certain sounds individually or as a group. 

 Extra sounds/ words sent home 

 Phonics based reading books 

Displays 

 Phonics sounds should be displayed with words supporting these sounds. 

 Sound mats should be readily available to children. 

 Tricky/high frequency/ common exception words clearly displayed  

 Labels with words and pictures should be everywhere so that students constantly connect written language 

with the things they represent. 

 Students should see a range of calendars, schedules, signs, and directions to see how words can be used 

everyday 

 Writing materials are readily available and it is made clear that children can access them when they like 

Spelling, Vocabulary, Grammar and Punctuation. 

From reading and writing, chances arise naturally to learn more vocabulary. It is a teacher’s job to show pupils how to 

understand the relationships between words, nuances in meaning, and how to understand and use figurative language. 

Additionally, they should teach pupils how to work out and clarify meanings of unknown words, and words with more 

than one meaning. 



Standard English should be encouraged, and pupils should be taught to control their speaking and writing consciously 

for different audiences and purposes. Spelling, grammar, punctuation, and ‘language about language’ should also be 

taught to them. These guidelines are intended to help teachers with structure, not constrain or restrict their creativity. 

It is vital that pupils learn correct grammatical terms in English, and that these terms are integrated within teaching. 

 Spelling, Punctuation and Grammar Progression 

 

o Phonics 

o No Nonsense Spelling 

o No Nonsense Grammar 

o Spag.com   

 

New punctuation is taught in line with the National Curriculum. 

Reception CAPS   . 

Year One !   ? 

Year Two , (in a list)  ‘ 

Year Three “ ” , (fronted adverbial)  ‘ 

Year Four “ ” , (fronted adverbial)  ‘ 

Year Five ,   -   ( )   ;    : 

Year Six ,   -   ( )   ;    : 

Target Setting 

Targets must be set using objectives highlighted in: 

Letters and Sounds Document  

Spelling Assessments 

Spelling Pathways (No Nonsense Spelling) 

National Curriculum Appendix 

Writing Assessment Checklist 

Tracking Progress 

Children’s attainment in SPAG must be recorded in O-Track. Spelling and word reading scores, generated by termly 

spelling tests, should be used to generate reading and spelling ages in SIMS.  

 

Diminishing the Difference  

Those children who are not on track for achieving their age related expectations for SPAG will be offered 

support through the following interventions decided by the class teacher: 

 

 Precision Teach  

 Extra phonics 

 Extra spelling groups recapping on the objectives in No Nonsense Spelling 

 Regular practise of Common Exception Words 

 Session focused on revision of particular SPAG rules 

 



Displays 

 

Spelling, Punctuation and Grammar should be seen displayed in the following ways:  

 

 Topic words 

 Commonly misspelt words  

 Spellings for the year group 

 Elements of grammar currently being taught or ‘tricky’ concepts  

 Examples of punctuation use relevant to the year group 

 

 

Handwriting and Presentation 

The Nelson Handwriting Scheme is to be followed by all. Handwriting in Foundation Stage and KS1 should be clear and 

letters should be correctly formed and on the line. In Year 2, some children may have begun joining letters and joined 

writing is expected in KS2 onwards. Regular handwriting sessions must take place. Time should reflect the needs of 

learners. 

The highest standard of presentation is expected in all books. In each lesson, we use DumTums (Date, Underline, Miss a 

line, Title, Underline, Miss a line) to ensure that date and learning objective are clearly evident.  


